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TRUST DEVELOPMENT PLAN 2019-21

TRUST CONTEXT

Wickersley Partnership Trust strives to be an outstanding group of four secondary and seven primary schools where pupils have a highly
positive educational experience that prepares them well for the next stage of education and provides them with opportunities to develop
socially, emotionally, academically and physically to achieve the highest possible standards. The climate for learning is characterised by
embedded inclusivity and high expectations from the whole Trust community for the Trust learning community. We are one school on
several different sites. Pupils in our care are happy, enthusiastic resilient and purposeful learners. All staff are supported thoroughly in
their professional development through the dissemination of best practice and collaboration, and through reflecting and debating on their
practice. All pupils are supported to reach their full potential and those pupils who fall behind are helped to make rapid progress through
effective action ensuring all pupils make at least good progress. The Trust is closing the gap for all groups of pupils and national figures
rapidly.
From the October 2019 census, our academies have 6251 students within them and an additional 160 in our F1 provision and they serve a
diverse community culturally, ethnically and socially. 10% of the school population are classed as EAL and at least 20 different languages are
spoken. We have a number of refugee families with a proportion of these children placed as part of the Vulnerable Persons Resettlement
Scheme. These children come to our academies with no English and sometimes significant care needs. Some schools sit on the border
between Rotherham and Sheffield with a proportion of children not coming from Trust catchment area or local authority. One school sits out
of Rotherham completely and is situated in Gainsborough.
The proportion of pupils known to be eligible for free school meals is currently at 22.3% (ranges between 3.6% and 53.2%). This figure has
been impacted on in recent years due to the advent of universal free school meals in KS1 and also reflects the fluctuation of children ‘on and
off’ benefits. The percentage of pupils who qualify for Pupil Premium funding within the Trust is 32% (ranges between 5% and 66%). These
figures do not include Early Years funding. FSM data also no longer accurately represents the cohort of pupils from deprived areas or near
the poverty line in our community.
Under the revised SEN code of practice, the percentage of children identified across the Trust as SEND was 19% in October 2019. 10% of
these pupils (120) have an EHC Plan. Children across the Trust often begin their education working at average or below average and leave
broadly in line with national.
Through perceptive and accurate self-evaluation and a staunch commitment to school improvement each school tackles underperformance
and is committed to raising standards.
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TOGETHER WE WILL:
•
•
•
•
•
•
•
•
•
•
•
•

Raise achievement through a commitment to high standards and expectations
Enable every child to succeed as an independent, enthusiastic and confident learner
Build a strong infrastructure which underpins student progress and attainment
Develop strong inspirational leadership and management at all levels including governance
Provide active, co-operative and independent learning through dynamic and high quality teaching
Create an atmosphere where each child is valued as an individual, enabling them to develop a positive self-image, self discipline and respect for others
Ensure equality of opportunity at all times, so that each child is given appropriate support and enrichment
Create an inclusive learning community which challenges and enables every learner to flourish, prosper and develop aspirations for a successful future
Provide a welcoming, secure, stimulating and enriched learning environment
Provide an innovative, creative and integrated curriculum which inspires and motivates children to learn and which takes account of different learning
styles and communities
Celebrate our rich diversity and work in partnership with parents, children and the wider community
Ensure financial stability and operational strength

PRIORITIES ARE IDENTIFIED IN RELATION TO THE EXTENT
TO WHICH THEY:

WE HAVE CONSIDERED PRIORITIES FOR THE SCHOOL
YEAR AHEAD IN THE LIGHT OF:

•
•

•
•
•
•
•

•
•
•
•
•

maintains and raises standards of achievement
improve the quality of education (intent, curriculum, planning,
outcomes, staff development)
broadens and enriches children’s educational experience
provide for children’s social development and self-esteem
improve facilities offered to pupils and staff
improve facilities for families
provide outstanding value for money.
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outcomes from monitoring and evaluations including external reviews
consultations during summer term evaluations
the financial position
national statutory changes – changes to assessment
existing pupil cohorts

DEVELOPING THE WORKFORCE
AND INCREASING CAPACITY
Sustainable school improvement is our core business and schools joining the Trust do so with the aim of improving each other so that each of them can
become outstanding. School to school support is at the heart of WPT and we see a synergy in working in partnership with other schools and other school
leaders.
Our school improvement model is centred around 10 distinctive features.
1. KNOW OUR ACADEMIES WELL QUANTITATIVELY
The academies monitor progress and performance not just in tests and exams but also in real time at key points across the year.
2. ENSURE OUR ACADEMIES WORK TOGETHER
The trust commission or conduct external/peer reviews for each school. This often involves senior leaders from one or more school using a formal model to
scrutinise another.
3. ADAPT STRATEGIES TO A SCHOOL’S CONTEXT
WPT understand where each school is on its school improvement journey and have pinpointed precisely the issues that need to be addressed if it is to
make progress
4. DEPLOY EXPERTISE STRATEGICALLY
Within the trust we achieve a win-win by broadening the leadership experience of their best and emerging leaders; deploying them to support academies
that have particular problems or challenges.
5. COACH IMPROVEMENT IN TEACHING AND LEARNING
6. USE ENQUIRY-BASED LEARNING TO ACCELERATE IMPROVEMENT
It is staff learning with and from each other (both within and across schools) about what makes an impact in terms student learning and progress. In
particular a research focus on SEND, Disadvantaged pupils and Safeguarding.
7. EMPOWER OUR LEADERS AT ALL LEVELS
We believe the best MATs know that they gain real energy and momentum when they empower leaders to work together
8. EVOLVE AND APPLY SOME NON-NEGOTIABLES
The development of the MAT in the early days was organic whereas now it is increasingly systemic. Centralised systems and deliberate actions to facilitate
collaboration have allowed schools to develop the sharing of good practice and grow together without losing the uniqueness of each school and stifling
creativity.
9. WORK WITH AND LEARN FROM OTHER SCHOOLS
WPT appreciates the incentive and learning that comes from engaging with schools and practice outside our MAT. We are open to learning from other
organisations; so we encourage our academies to look outwards as well as inwards for improvement support.
10. MOST IMPORTANTLY MEASURE OUR IMPACT AND REFINE OUR DIRECTION OF TRAVEL.
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IMPROVEMENT
MODEL
FOR INADEQUATE SCHOOLS
Dalton Foljambe (SM)
The Gainsborough Academy (SM)

FOR SCHOOLS THAT REQUIRE IMPROVEMENT
Aston Lodge Primary (RI)
Rawmarsh Ashwood Primary (RI)
Rawmarsh Sandhill Primary (RI)
Thrybergh Primary (RI)
Rawmarsh Monkwood Primary (RI)
Brinsworth Whitehill Primary (RI)

FOR SCHOOLS THAT ARE GOOD OR BETTER
Aston Hall Primary (G)
Clifton Community School (G)
Rawmarsh Community School (G)
Wickersley School and Sports College (O)

FOR INADEQUATE SCHOOLS
The aim is to quickly establish a confident and competent leadership and school improvement team in the school that will ensure significant and rapid
improvement.
Where schools are judged inadequate WPT will provide intensive leadership support to add capacity until a substantive Headteacher is appointed, then
work alongside them to establish an effective team to move the academy forward. WPT directors will review the governance and establish a local advisory
committee that is accountable to the board of Trustees.
Intensive support will then be provided from the existing expertise within the MAT, as well as external support that the MAT has access to. This will focus on
addressing issues relating to teaching, curriculum, behaviour, attendance, safeguarding, governance and data analysis
The new leadership will implement robust systems and procedures that will evaluate progress against a robust improvement plan and hold leaders to
account.
FOR SCHOOLS THAT REQUIRE IMPROVEMENT
For these schools the aim is to develop and improve leadership capacity, in order to accelerate progress through improved teaching and learning and
monitoring.
Add effective capacity to the leadership to ensure that there is a sharper focus on the monitoring of the quality of education in terms of intent,
implementation and impact. Where necessary adjustments are made to the curriculum.
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Broker specific support from across the MAT- e.g. teaching staff may transfer to support the existing staff to quickly raise standards of achievement;
develop an appropriate curriculum and assessment systems, implementing robust performance management systems, pedagogy and coaching;
Establishing an effective program of CPD to upskill all staff
FOR SCHOOLS THAT ARE GOOD OR BETTER
The aim here is to ensure that these schools continue to move towards and sustain excellence, through sustainability, succession planning, moving to
system teaching and leadership and developing staff at all levels.
Lead professionals within the MAT will work alongside the leadership teams to develop and deepen an ethos of enquiry focus and learning
Teachers and other staff will be expected to support other schools in their improvement through sharing best practice. Schools will be encouraged to
internally & externally network across the MAT and with other schools
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OFSTED OVERVIEW
SECONDARY
Wickersley School and Sports
College
18-19 September 2013
Outstanding
Ensure all students develop highly
effective independent learning skills
as they progress through the school
to further increase their achievements,
particularly in their post-16 studies and
beyond.
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Rawmarsh Community School
4-5 May 2017
Good
Iron out the remaining inconsistencies
in the quality of teaching so that
teachers ensure that all pupils,
including the most able, make
consistently rapid progress, particularly
in modern foreign languages and core
science by:
– making sure activities planned in
lessons challenge the most able pupils
sufficiently and meet the needs of the
least able pupils consistently
– using evidence of pupils’ learning
in books as well as assessment
information to identify pupils’ current
achievements and learning needs so
that pupils’ next steps can be planned
accurately.

Clifton Community School
4-5 Dec 2019
Good
Leaders should ensure that they use
all available information available to
them to inform action planning and to
continue to develop the school
Leaders should ensure that the
curriculum in
science is planned as well as in other
subjects so that pupils’ needs are met,
and pupils learn more.
Leaders should ensure that pupils’
attendance and behaviour continue
to improve by evaluating the success
of the actions they are taking to make
these improvements.
Leaders should ensure that their plans
to increase the number of pupils
studying EBacc qualifications are fully
implemented.

The Gainsborough Academy
Monitoring visit 7th March 2018
Inadequate
Make safeguarding effective by
ensuring that there is an appropriate
system for monitoring pupils’
attendance, which includes rigorous
checks on absences, including for
those taught at other sites.
Increase the impact of leadership so
that there is rapid improvement in
the achievement of pupils, especially
disadvantaged pupils and boys
Rapidly improve the quality of
teaching, learning and assessment and
reduce the inconsistencies in teaching
An external review of governance
should be undertaken in order to
assess how this aspect of leadership
and management may be improved.
An external review of the school’s
use of the pupil premium should be
undertaken in order to assess how this
aspect of leadership and management
may be improved.

OFSTED OVERVIEW
PRIMARY
Aston Hall
May 2019
Good

Aston Lodge
26-27 June 2019
Requires Improvement

Brinsworth Whitehill
26-27 June 2019
Requires Improvement

Monkwood
17-18 Sept 2019
Requires Improvement

To ensure that phonics
teaching is effective,
particularly lower
attaining pupils and
the books they use
to practise their
early reading are
well matched to their
phonics knowledge

Improve the effectiveness of leadership and
management by: – ensuring that the trust swiftly
implements its plans to develop the expertise of senior
leaders in improving the quality of teaching, learning
and assessment

The curriculum for reading
in key stage 2 is not
coherently planned and
sequenced

Teachers subject
knowledge in reading
is further strengthened
in KS1 so that all pupils
receive work which
consistently meets
their needs

– improving the school’s curriculum by ensuring
that sequences of learning are well thought out, to
develop and deepen pupils’ knowledge, skills and
understanding.

Improve the teaching and pupils’ progress in
writing so that pupils can demonstrate sustained
success in writing at length by:
– ensuring that pupils have regular opportunities
to write longer pieces of work – improving
teachers’ skills at better understanding the writing
sequence
– providing a more systematic teaching of
handwriting and letter formation
– ensuring that teachers’ expectations of
presentation are always high
– ensuring that pupils adhere to the grammar and
punctuation rules that they have been taught.

Effective systems
are in place for
communication
with parents and for
gathering parent views
Priority 3

– extending the expertise and knowledge of subject
leaders so that they exert a greater influence on the
quality of pupils’ learning and the standards in their
subjects

- Improve the quality of teaching, learning and
assessment by:
– ensuring that teachers use assessment information
effectively by planning learning that meets the needs
of all pupils, including in the early years
– setting learning activities that stretch and challenge
the most able pupils
– making sharper use of questioning to check on
misconceptions and probe pupils’ clarity about tasks
that have been set
– deploying teaching assistants more effectively to
promote learning and independence effectively
– providing activities in the early years that offer a
clear purpose for learning.
- Improve pupils’ knowledge and understanding of
British values in order to prepare them well for life in
modern Britain.
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Improve the quality of teaching and learning in the
early years so that children are better prepared for
Year 1 by:
– ensuring that planned provision provides more
consistently challenging activities for the children,
particularly the most and least able
– ensuring that letter formation is taught more
effectively and that teachers encourage children to
write letters and simple words neatly
– ensuring that there are more opportunities for
children to develop and practise reading and
writing skills.

The curriculums for most
foundation subjects are
not well planned
Leaders have not provided
training for staff in most
foundation subjects.
The SENCo should
continue to address the
areas for improvement
that have been identified
in relation to the school’s
provision for pupils with
SEND
Curriculum leaders, senior
leaders, governors and
trustees do not check on
the subjects and areas
they oversee with enough
rigour.

OFSTED OVERVIEW
PRIMARY
Rawmarsh Ashwood
12-13 Nov 2019
Requires Improvement
The reading curriculum has improved but still needs
further development. Pupils who are struggling
to read do not get enough practice to help them
become fluent readers as soon as they should. The
books which they read need to match their phonics
knowledge better. Pupils in key stage 2 who are not
reading with age appropriate fluency should also
receive additional practice.
There are inconsistencies in the standards which
pupils achieve in different subjects. Subject leaders
are in the process of identifying the specific
knowledge which pupils must understand at key
points. This needs to be completed for all subjects
so it is clear to teachers precisely what pupils need
to remember to support their subsequent learning.

Sandhill
25 -26 Sept 2019
Requires Improvement
Pupils achievements in key stage 2 are stronger than
those in the early years and key stage 1. Attainment at
key stage 1 is not high enough.

Pupils have not achieved as well as they should
because the school curriculum has not been well
planned

Too few pupils reach the required standard in phonics
in Year 1. Pupils require reading books that are closely
matched to their phonics knowledge. Staff should
improve the use of assessment to make sure that all
pupils are working at the right stage.

In the early years, children do not remember some
aspects of their learning. They do not have enough
opportunities to practise and revisit what they
have learned with the teacher

PE and music develop pupils’ knowledge, interests
and talents sequentially. Pupils do not follow a similar
sequence of what they should learn in other subjects,
including science, history, geography and modern
languages. The trust and senior leaders should make
plans that show how pupils will increase their knowledge
in these subjects.
Senior leaders have introduced a new curriculum in the
early years. The trust and senior leaders do not check
closely how well it is working. All learning in mathematics
should match children’s stage of development and build
on their existing knowledge. The trust should improve
the outdoor environment so that it provides good
opportunities for pupils to develop across all areas of
learning. Staff should support parents to understand how
they can help their children’s reading at home.
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Thrybergh
2-3 Oct 2019
Requires Improvement

In the Reception year, children are not supported
well enough to become fluent readers from the
beginning. The first books that children take home
are not phonetically decodable.
The curriculum for personal development is not
planned well enough. Pupils do not have enough
opportunities to talk about their work, make
independent choices and share and debate their
views.
Until recently, governors have not held leaders to
account for the quality of education in the school.
Governors should ensure that they use their recent
training to help them understand the school’s
performance in all areas. They should use this to
help them to check the impact of school leaders’
work to improve the quality of education.

OVERVIEW OF PRIMARY
TRUST IMPROVEMENT PLAN 2019-21
1 - Quality of Education (inc. EYFS)

2 - Leadership and Management

1.1 The school’s curriculum is coherently planned
and sequenced towards cumulatively sufficient
knowledge and skills for future learning and
employment.

2.1 Leaders have a clear and ambitious vision for
providing high-quality education to all pupils. This
is realised through strong, shared values, policies
and practice.

1.2 Teachers and leaders use assessment well, for
example to help pupils embed and use knowledge
fluently, or to check understanding and inform
teaching.

2.2 Leaders focus on improving teachers’ subject,
pedagogical and pedagogical content knowledge
in order to enhance the teaching of the curriculum
and the appropriate use of assessment. The
practice and subject knowledge of staff, including
newly qualified teachers, build and improve over
time.

1.3 The work given to pupils is demanding and
matches the aims of the curriculum in being
coherently planned and sequenced towards
cumulatively sufficient knowledge.
1.4 A rigorous and sequential approach to the
reading curriculum develops pupils’ fluency,
confidence and enjoyment in reading. At all
stages, reading attainment is assessed and gaps
are addressed quickly and effectively for all pupils.
Reading books connect closely to the phonics
knowledge pupils are taught when they are
learning to read.
1.5 The sharp focus on ensuring that younger
children gain phonics knowledge and language
comprehension necessary to read, and the skills
to communicate, gives them the foundations for
future learning
1.6 Pupils develop detailed knowledge and skills
across the curriculum and, as a result, achieve
well. This is reflected in results from national
tests and examinations that meet government
expectations, or in the qualifications obtained.
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2.3 Those responsible for governance understand
their role and carry this out effectively. Governors/
trustees ensure that the school has a clear vision
and strategy, that resources are managed well and
that leaders are held to account for the quality of
education.
2.4 Those with responsibility for governance
ensure that the school fulfils its statutory duties,
for example under the Equality Act 2010, and other
duties, for example in relation to the ‘Prevent’ duty
and safeguarding.
2.5 The school has a culture of safeguarding that
supports effective arrangements to: identify pupils
who may need early help or who are at risk of
neglect, abuse, grooming or exploitation; help
pupils reduce their risk of harm by securing the
support they need, or referring them in a timely
way to those who have the expertise to help; and
manage safe recruitment and allegations about
adults who may be a risk to pupils.

3 - Personal
Development
3.1 The curriculum
extends beyond the
academic, vocational
or technical and
provides for
pupils’ broader
development. The
school’s work to
enhance pupils’
spiritual, moral,
social and cultural
development is of a
high quality.
3.2 The curriculum
and the school’s
effective wider
work support pupils
to be confident,
resilient and
independent, and to
develop strength of
character.
3.3 The school
provides a
wide range of
opportunities to
nurture, develop
and stretch pupils’
talents and interests.
Pupils appreciate
these and make
good use of them.

4 - Behaviour and Attitudes
4.1 The school has high
expectations for pupils’
behaviour and conduct. Lowlevel disruption is not tolerated
and pupils’ behaviour does not
disrupt lessons or the day-to-day
life of the school.
4.2 Pupils’ attitudes to their
education are positive. They
are committed to their learning,
know how to study effectively
and do so, are resilient to
setbacks and take pride in their
achievements.
4.3 Pupils have high attendance,
come to school on time and are
punctual to lessons. When this
is not the case, the school takes
appropriate, swift and effective
action.
4.4 Fixed-term and internal
exclusions are used
appropriately. The school
reintegrates excluded pupils on
their return and manages their
behaviour effectively. Permanent
exclusions are used appropriately
as a last resort.

OVERVIEW OF PRIMARY
TRUST IMPROVEMENT PLAN 2019-21
1 - Quality of Education (inc. EYFS)

2 - Leadership and Management

1.1 The school’s curriculum is coherently planned
and sequenced towards cumulatively sufficient
knowledge and skills for future learning and
employment.

2.1 Leaders have a clear and ambitious vision for
providing high-quality education to all pupils. This
is realised through strong, shared values, policies
and practice.

1.2 Teachers and leaders use assessment well, for
example to help pupils embed and use knowledge
fluently, or to check understanding and inform
teaching.

2.2 Leaders focus on improving teachers’ subject,
pedagogical and pedagogical content knowledge
in order to enhance the teaching of the curriculum
and the appropriate use of assessment. The
practice and subject knowledge of staff, including
newly qualified teachers, build and improve over
time.

1.3 The work given to pupils is demanding and
matches the aims of the curriculum in being
coherently planned and sequenced towards
cumulatively sufficient knowledge.
1.4 A rigorous and sequential approach to the
reading curriculum develops pupils’ fluency,
confidence and enjoyment in reading. At all
stages, reading attainment is assessed and gaps
are addressed quickly and effectively for all pupils.
Reading books connect closely to the phonics
knowledge pupils are taught when they are
learning to read.
1.5 The sharp focus on ensuring that younger
children gain phonics knowledge and language
comprehension necessary to read, and the skills
to communicate, gives them the foundations for
future learning
1.6 Pupils develop detailed knowledge and skills
across the curriculum and, as a result, achieve
well. This is reflected in results from national
tests and examinations that meet government
expectations, or in the qualifications obtained.
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2.3 Those responsible for governance understand
their role and carry this out effectively. Governors/
trustees ensure that the school has a clear vision
and strategy, that resources are managed well and
that leaders are held to account for the quality of
education.
2.4 Those with responsibility for governance
ensure that the school fulfils its statutory duties,
for example under the Equality Act 2010, and other
duties, for example in relation to the ‘Prevent’ duty
and safeguarding.
2.5 The school has a culture of safeguarding that
supports effective arrangements to: identify pupils
who may need early help or who are at risk of
neglect, abuse, grooming or exploitation; help
pupils reduce their risk of harm by securing the
support they need, or referring them in a timely
way to those who have the expertise to help; and
manage safe recruitment and allegations about
adults who may be a risk to pupils.

3 - Personal
Development
3.1 The curriculum
extends beyond the
academic, vocational
or technical and
provides for
pupils’ broader
development. The
school’s work to
enhance pupils’
spiritual, moral,
social and cultural
development is of a
high quality.
3.2 The curriculum
and the school’s
effective wider
work support pupils
to be confident,
resilient and
independent, and to
develop strength of
character.
3.3 The school
provides a
wide range of
opportunities to
nurture, develop
and stretch pupils’
talents and interests.
Pupils appreciate
these and make
good use of them.

4 - Behaviour and Attitudes
4.1 The school has high
expectations for pupils’
behaviour and conduct. Lowlevel disruption is not tolerated
and pupils’ behaviour does not
disrupt lessons or the day-to-day
life of the school.
4.2 Pupils’ attitudes to their
education are positive. They
are committed to their learning,
know how to study effectively
and do so, are resilient to
setbacks and take pride in their
achievements.
4.3 Pupils have high attendance,
come to school on time and are
punctual to lessons. When this
is not the case, the school takes
appropriate, swift and effective
action.
4.4 Fixed-term and internal
exclusions are used
appropriately. The school
reintegrates excluded pupils on
their return and manages their
behaviour effectively. Permanent
exclusions are used appropriately
as a last resort.

QUALITY OF EDUCATION
2019-21
CONTEXT:
Sequential learning needs to be audited and ensured in all phases and all subjects. Middle leader development is a priority of the trust. Collaborative
work across foundation subjects is a priority. Focus on early reading is a priority – particularly on how schools focus on all three aspects of reading
(accuracy, fluency and comprehension) to ensure students needs are met and gaps are filled effectively.
SECONDARY
Attainment and progress in English and maths is improving across all schools. Three out of the four secondary schools were above average in terms of
overall progress 8. The number of students opting for modern foreign languages is low and standards in geography and history need to improve across
all schools. Both of these points are being addressed through the trust curriculum policy for September 2020. Pupil premium boys are a particular
focus across the schools.
PRIMARY
Standards have risen in maths and reading but still need more children at higher standards. GDS writing remains an area for development. Some
inconsistencies still remain across schools in use of assessment and data to inform planning and teaching. Predictions for end of key stage cohorts are
still not accurate in all areas. Development of curriculum to meet the needs of all pupils is an area for focus.

PRIORITY

KEY ACTIONS

TIMESCALES

SUCCESS CRITERIA

1.1 The school’s
curriculum
is coherently
planned and
sequenced
towards
cumulatively
sufficient
knowledge and
skills for future
learning and
employment.

Trust leaders to carry out an audit of curriculum in all schools.
Trust leaders to plan and deliver CPD for senior and middle leaders
re: curriculum development and planning to align with trust aims
and curriculum intentions.

September 2019

All students leave able and qualified to play their full part
in an ever-changing world.

Primary specific:
•
CPD for all staff development of the primary curriculum in
order to ensure all learning in all subjects is progressive and
sequential and builds towards clear end points. All schools to
complete subject audits with EIP.
•
Subject knowledge training for foundation subjects.
Development of working parties for each subject.
•
Review of assessment systems for foundation subjects by EIP.
Follow up training and support for schools identified
•
SLE deployment to support foundation subject teachers
following skills audits
Secondary specific:
•
Curriculum to be redesigned to increase uptake of EBacc
subjects (Modern Foreign Languages
•
Improve curriculum outcomes in geography and history
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Meeting each
month

All students are provided with rich opportunities for
learning.
All schools have a coherent curriculum which is clearly
sequenced and within which progression is apparent.

Begins week 9
AT

Reviews reflect a broad and balanced curriculum and
learners deftly at applying their knowledge/skills across
a wide range of subjects

Begins week 2

Pupils study the full curriculum. It is not narrowed
The curriculum is designed to help pupils remember long
term the content they have learned.

Begins week 9

Teachers have good subject knowledge of the courses
they teach.
Teachers use assessment well to help pupils embed and
use knowledge fluently.

PRIORITY

KEY ACTIONS

1.2 Teachers
and leaders use
assessment well,
for example
to help pupils
embed and
use knowledge
fluently, or
to check
understanding
and inform
teaching.

Whole trust data calendar created to allow for whole trust analysis and early
intervention
Further develop the use of formative and summative assessment systems
across trust to be efficient and allow for benchmarking to be completed.

August 2019

System allows for accurate and efficient
evaluation of strengths and weaknesses and
early identification of children falling behind
in all year groups.

Diagnostic evaluation of whole trust data analysis to identify areas of
underachievement and to plan trust wide response to need. Analysis of
trends in performance fed back to all stakeholders . Audit levels of expertise
across the whole trust and wider partners to seek out opportunities to
develop current practice and strengthen leadership at all levels
Targeted action plan for common areas of need

Following
baseline tests
Week 5

Assessment materials allows for pre and
post assessment to measure impact of
interventions to allow staff to analyse value
for money.

Development of teacher assessment of mathematics core objective
statements and introduction of trust process for teacher assessment of
mathematics. CPD of subject leaders to create exemplification materials for
mathematics teacher assessment.

Week 7 Autumn
Term

CPD to develop teachers and leaders’ analysis and use of all forms of
performance information to evaluate areas of strength and weakness of
individuals, groups and cohorts of children and to ensure the school is
providing effectively for groups of pupils. Work alongside leaders to develop
skills to identify shortfall in progress or attainment of groups of children and
to complete scrutiny of pupils’ acquisition of knowledge, understanding and
skills over time as shown in their work, including that in their books, and
talking to pupils and teachers. Deliver training to support the use data to
inform planning, delivery and student feedback to impact on learning and
ultimately outcomes. For these children consider:
·
the adequacy of the core provision and approaches that have an
impact on all children
·
any additional provision that may be appropriately made. Track
entrance and exit data.

Week 11
Autumn Term

Diagnostic analysis of target setting process to ensure increased challenge
and set high expectations. Identification of CPD needs for staff in setting
appropriate targets appropriate support by trust leaders.

Week 6
Autumn Term

1.6 Pupils
develop detailed
knowledge and
skills across
the curriculum
and, as a result,
achieve well.
This is reflected
in results
from national
tests and
examinations
that meet
government
expectations,
or in the
qualifications
obtained.
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TIMESCALES

SUCCESS CRITERIA

Whole trust data calendar allows for whole
trust analysis and early intervention.
All pupils have an end of year target based
on previous key stage performance and the
aspirational performance of similar groups.
Children vulnerable to not reaching targets
identified. Action plans in place for high
impact support.
Key leaders consistently communicate high
expectations and ambition. The culture of the
school is characterised by high expectations
and aspirations for all pupils.
Pupils make rapid and sustained progress
throughout all year groups (including
EYFS) in reading, writing and mathematics.
Increased percentage of children achieving
higher standards in EYFS, KS1 and KS2.
Teachers use data well to inform planning
and identify need, adapting learning
accordingly.
Achievement of groups of learners (including
boys, SEN, APKN, those who pupil premium
provides support and more able) is rising in
line with other pupils in the school.

PRIORITY

KEY ACTIONS
Ensure intervention plans completed for vulnerable learners
with agreed actions and support identified by class teachers
and support staff. Trust leaders to analyse for commonality,
effectiveness and trust support. Interventions and targeted
support to be evaluated for impact.
Subject leader training for literacy and numeracy each half term
to focus on identified need. Audit completed by trust leaders
of structure and provision of maths and writing. Evaluation
completed by trust leaders.
Subject leaders training for foundation subjects to focus on need
following subject audits within school.

TIMESCALES
Week 7
Autumn Term

Increased % of children achieving higher levels in
reading and maths and writing in all key stages.
Work is standardised and moderated through school
inline with national expectations.

Begins week 9
AT
10th October

HT to complete Teaching and Learning tracker to
illustrate teaching profile of school and individual
staff members and ensures it triangulates with all SSR
activity
Teachers have good subject knowledge of the courses
they teach.
Teachers use assessment well to help pupils embed
and use knowledge fluently.

SLE deployment to support staff identified areas of need.
Whole school/teacher termly review of progress towards targets
– whole staff progress meetings. EIP support. Data collected
used to inform T&L reviews and observations in lessons and
work scrutiny. Targeted action plan for common areas of need in
subject development by team leaders

SUCCESS CRITERIA

Week 9 AT

We build on the previous personal best, with year on
year improved progress and outcomes for students.

Commencing
Week 9

All schools will be in the top 20% of similar schools in
terms of performance.

All teachers will be assessed in all T&L areas, including effective
use of data and pupil outcomes ( new framework)
Lesson drop-ins and school visits to judge quality of curriculum,
teaching, triangulating with school performance and data, pupil
progress meetings and learning in pupil books.
Learning Reviews sample pupil views/understanding of learning/
next steps and this is referenced in T&L reports.
1.3. The work
given to pupils is
demanding and
matches the aims
of the curriculum
in being coherently
planned and
sequenced
towards
cumulatively
sufficient
knowledge.

Teaching and Learning reviews undertaken to evaluate
the Quality of Education including curriculum quality and
entitlement.
Teaching and Learning reviews, supported by schools completing
SEF, Roundtable and teacher tracker will QA all Ofsted areas
Lesson drop-ins and school visits to judge the quality of teaching,
triangulating with school performance and data, pupil progress
meetings and learning in pupil books.
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Week beginning
2nd Dec
Autumn term
Each term -201920
Termly
roundtables
SSR Schedule
plus IEP visits

Learning in books shows progress through lesson and
over time. Learners clearly respond to feedback and
have time to reflect on their learning.
Learners speak confidently about their learning and
know what they need to do to improve.
Reviews reflect a broad and balanced curriculum
and learners deftly at applying their knowledge/skills
across a wide range of subjects

PRIORITY

KEY ACTIONS

TIMESCALES

SUCCESS CRITERIA

1.4 A rigorous
and sequential
approach to the
reading curriculum
develops pupils’
fluency, confidence
and enjoyment in
reading. At all stages,
reading attainment
is assessed and gaps
are addressed quickly
and effectively for
all pupils. Reading
books connect
closely to the phonics
knowledge pupils are
taught when they are
learning to read.

Audit and review completed by Trust leaders of structure and
provision of reading in primary.

Initial checks by
AML- Sept 19

Children in Year 1 achieve highly in phonics
screening.

Evaluation completed by trust leaders.. Full evaluation of SFA
schools as part of reading review

Ongoing
through SSR
activity-ALL

The teaching of reading is sequential and
structured.
Books are matched to the phonics need of the
children

1.5 The sharp focus
on ensuring that
younger children gain
phonics knowledge
and language
comprehension
necessary to read,
and the skills to
communicate, gives
them the foundations
for future learning

Purchase of YARC reading assessment to effectively analyse
children’s reading proficiency in fluency, comprehension and
accuracy. Interventions put in place to match need. Evaluation of
interventions using YARC as entrance and Exit scores.

CPD on development of early reading
Subject leader audits completed by SLT and trust leaders.
Audit levels of expertise across the whole trust and wider partners
to seek out opportunities to develop current practice and
strengthen leadership at all levels
Targeted action plan for common areas of need
Audit of practice in school to ensure reading books match closely
to the phonics knowledge pupils are taught.

ECHO reading training for heads and TAs – observations at
Upperwood.
Lesson drop-ins to look at teaching of phonics and accuracy/
quality of levels of support. Checks to ensure that phonics teaching
is effective for all pupils, and the books they use to practise their
early reading are well matched to their phonics knowledge
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Children demonstrate fluency and accuracy
and books are matched closely to their phonics
knowledge
Assessment materials allows for pre and post
assessment to measure impact of interventions to
allow staff to analyse value for money.
Assessment of reading ensures focus is all
elements of reading, fluency, comprehension and
accuracy.

LEADERSHIP AND MANAGEMENT
2019-21
CONTEXT:
Significant changes in leadership require time to impact on the quality of provision and learner outcomes. Focus on developing middle leadership
to ensure consistency of adopted policies and practice and this in turn impacts on improved learner outcomes and progress of all learners groups.
School Self Review (SSR) schedule needs to be fully in place and evidence gathered from a range of sources supports and triangulated leadership SEF
judgements. Staff are delivering learning at least within the ‘Good’ judgement and where this is not occurring leaders are quick to respond. Teachers
make clear and accurate links between the assessment data available and the provision and learning opportunities they are planning, making swift
adjustments to ensure that all learner groups make the progress required. NQT’s are well supported and inducted into the profession and successfully
attain QTS standards. ITT trainees successfully complete training and move on to being an NQT.
Governance has improved but recruitment, the development of specific roles and consistency across the Trust remain areas for further development.

PRIORITY
2.1 Leaders have
a clear and
ambitious vision
for providing
high-quality
education to all
pupils. This is
realised through
strong, shared
values, policies
and practice.

KEY ACTIONS
The Trust to ensure SSR schedule is in place and leadership at
all levels are involved in monitoring and evaluation with focus on
clear and ambitious targets. (Subject audits, roundtables, impact
and action reports.)
DEP priorities are on display/understood by all and impact can
be tracked through staff meetings, work scrutiny, roundtable
evidence, LGB minutes, subject audits and action and impact
reports.
The Trust to ensure a coherent and consistent approach to
adopted policies and practices throughout school and the wider
Trust through shared intents and implementation strategies and
policies.
Collation of DEP’s and SEF’s to be scrutinised and QA’d for impact
on school standards and ability to move each school to next level
of performance.
Audit levels of expertise across the whole trust and wider partners
to seek out opportunities to develop current practice and
strengthen leadership at all levels (SLEs to be developed)
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TIMESCALES

SUCCESS CRITERIA

Attendance at
fortnightly WPT
HT meetings.

Directors set the vision, ethos and strategic direction and
support to deliver it.

Scorecard
update
meetings with
CEO

Leaders at all levels support and hold their teams to
account for performance.
Impact noted in schools moving to the next level of
performance and being placed in top 20% of all schools
nationally /top 10% of similar schools nationally
Schools will have an accurate strategic view of the
performance and progress of disadvantaged groups and
impact of any interventions in place.
Accurate school self-evaluation systems. Score cards are
moderated and provide an accurate view of school.
Schools continue to build leadership capacity to ensure
a sustainable self-improving workforce and identify and
build leaders of the future.

PRIORITY

KEY ACTIONS

TIMESCALES

SUCCESS CRITERIA

Subject leader training for literacy and numeracy each half term to
focus on identified need.
The Trust to deliver whole-Trust curriculum development training
around intent and implementation from Sept 2019 for all teachers
and subject leaders.
Senior leaders (HTs/AHTs) within the Trust are leading curriculum
development training for individual subjects.
Subject leader training for foundation subjects each half term to
focus on identified need.
Trust level research and development groups - initially to focus on
SEN and PP. The PP group have a specific remit to focus on PP boys.
2.2 Leaders focus
on improving
teachers’ subject,
pedagogical and
pedagogical
content
knowledge in
order to enhance
the teaching of
the curriculum
and the
appropriate use
of assessment.
The practice
and subject
knowledge of
staff, including
newly qualified
teachers, build
and improve over
time.

The Trust and HTs to ensure schools provide relevant data and
evidence of impact of interventions that can be calibrated between
schools and judged against national expectations.
The Trust will support SLTs in ensuring accuracy of judgement and
robust self-evaluation through regular drop-ins and subject audits, as
well as roundtable reviews.
Teaching and Learning reviews, subject audits undertaken to
evaluate Quality of Education including curriculum quality and
entitlement at subject and area level.
Teaching and Learning reviews, subject audits, supported by schools
completing SEF, Roundtable and teacher tracker will QA all Ofsted
areas
Specific attention will continue to be paid to individual school
priorities arising out of Inspection or audits and success/impact of
any developments introduced.
Some reviews will also be led by an Independent NLE in order to
quality assure and moderate WPT SLT judgements.
All NQT’s to attend WPT bespoke CPD offer – HT links
ITT support group to ensure trainees are well supported by WPT and
have access to NQT group

TRUST DEVELOPMENT PLAN 2019-21

Attendance
at Trust
moderation
events
Roundtables
termly
Autumn 2019
Termly
Roundtable
meetings
DH half-termly
visit to look at
SSR/ ofsted
priorities,

All NQTs’ successful and attain QTS standards and
ITT trainees pass.
Impact noted on monitoring and evaluation and
SEF tracker with profile in each school continuing
to improve from 2019 across all core subjects
Judgements moderated against views of NLE/
Ofsted
All teachers to move to at least ‘Good’ in all areas of
performance, no teachers judged inadequate or RI
(currently 13.8%)
Any RI teachers to attend bespoke CPD
The trust provides high quality professional
development opportunities to all employees.

PRIORITY

2.3 Those
responsible for
governance
understand
their role and
carry this out
effectively.
Governors/
trustees
ensure that
the school has
a clear vision
and strategy,
that resources
are managed
well and that
leaders are held
to account for
the quality of
education.

KEY ACTIONS

TIMESCALES

SGOP Programme CPD for ‘RI to Good’ teachers, identified through
roundtable discussion and monitoring and evaluation from individual HTs

Autumn 2019
Bi weekly

Bespoke CPD to develop specific areas such as subject leadership and
impact, curriculum intent and planning AML and HTs

Twice termly through
year

In school support/ observing colleagues or visiting another setting can all
be commissioned.

As and where
appropriate

Centrally appointed clerk across ALL schools to ensure consistency of
practice and essential compliance – consistency of agendas, minutes,
policies, Governance documentation.

Starts Sept 19

Chairs of Governors attend half-termly Trust Link meetings with Chair of
Trust to continue two-way communication. Trust central team to implement
twice yearly reports; finance, buildings/H&S, IT and HR/staffing.
New governors attend the Learners First Governor Induction programme
and named Governors will attend specific central CPD related to their roles
and responsibilities.
Annual Governors conference – Effective Governance in a changing
educational landscape, including new OFSTED EIF update.
All governors to commit to visit school and report back to LGB and follow
the Trust Code of Conduct for visiting school.
All governors to commit to scrutinising papers circulated for meetings in
advance and identify questions to bring to the meeting and sending any
questions re-HT report prior to the meeting.

Half termly Link
Governor meetings
Twice yearly central
reports.
Meet Sarah Page 13.09.19
Safeguarding (AJ)
08.10.19, Attendance and
exclusions (AJ) 26.11.19,
Data analysis (AML)
14.01.20, Pupil Premium
(AJ) 04.02.20
Saturday 21st
September.
At least termly.
(Agenda HT1)

EIP will support Governors in understanding the specific role of the ‘Pupil
Premium’ Governor - how the grant is spent to provide value for money
judged by the positive impact of interventions on children’s outcomes.

Evidence in minutes of
leadership challenge.

CofGs adapt the model WPT LGB action plan to formulate a bespoke action
plan for their school.

Pupil Premium (AJ)
04.02.20

Develop use of the central repository (Governor Zone) on the trust website;
agenda’s, HT reports, minutes, key Governance documentation etc …

Model LGB action plan
(AJ)

Continue process of recruitment new Governors (via Inspiring Governance).

Sept 19 (AJ&KL)
On-going.
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SUCCESS CRITERIA

GB minutes reflect the challenge to school
leaders and a LGB awareness of school
priorities, strengths and next steps for
improvement.
Strengthened and enhanced LGB’s
with new members recruited with the
appropriate skill sets.
The profile of Governance, in each school,
continues to improve.
Governors report all training/CPD through
LGB meetings. Recorded by KL (Clerk).
Local governing bodies support schools
and hold them to account.

PRIORITY

KEY ACTIONS

TIMESCALES

2.4 Those with
responsibility
for governance
ensure that the
school fulfils its
statutory duties,
for example
under the
Equality Act 2010,
and other duties,
for example in
relation to the
‘Prevent’ duty and
safeguarding.

Provide clear guidance and advice to the appointed Safeguarding Governor
through central Trust CPD school - including roles and accountability,
supporting the DSL, safer recruitment, record keeping, SCR and selfevaluation.

CPD 08.10.19 (AJ)
Self-evaluation & SCR
checklists (AJ)

2.5 The school
has a culture of
safeguarding that
supports effective
arrangements to:
identify pupils
who may need
early help or
who are at risk of
neglect, abuse,
grooming or
exploitation; help
pupils reduce
their risk of harm
by securing the
support they
need, or referring
them in a timely
way to those
who have the
expertise to help;
and manage safe
recruitment and
allegations about
adults who may
be a risk to pupils.

Re-visit the Trust safeguarding self-evaluation audit - to support accurate
school self-review by HTs and/or DSLs to produce a safeguarding action
plan, which can be monitored and systematically reviewed by Governors &
trust leaders.

HT1 & HT4.

Regular discussions with EIP in regards to the safeguarding processes in
school.

On-going.

Continue to identify and actively promote areas of good & outstanding
practice to be shared with HTs and/or DSLs. Establish WPT safeguarding
professionals working group.

Regular LA & Trust
safeguarding forums
- termly

Provide KCSIE (Sept. 19) ‘basic safeguarding’ central training for all staff,
statutory guidance and online quiz.

Sept. 19 (AJ)

Implement the revised Trust-wide Safeguarding policy in-line with national
changes in policy and guidance (KCSIE 19) – based on LA model policy.

End of Sept 19 (AJ)

Develop a central safeguarding CPD log on the new SCR – with Jen Jarvis
(HR). Identify CPD requirements across schools and further develop online
training resources for schools.

Sept 19

Implement new online SCR – ‘SCRtracker’.

Live demo. 11.09.19

Complete SCR termly checks; by EIP and Safeguarding Governor.

Termly.

SUCCESS CRITERIA
A pro-active and knowledgeable
Safeguarding Governor who keeps the
issue at the forefront of school leaders
and is prepared to challenge school
leaders confidently.
Local governing bodies support schools
and hold them to account.
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A clear and robust system of auditing
safeguarding processes and procedures
will allow for reflection at a school
and Trust level and promote effective
safeguarding policies and processes
that protects all children.
All schools will be fully safeguarding
compliant including staff CPD, SCR and
the School Evaluation Form judgement
for the school to be at least good or
better.

PERSONAL DEVELOPMENT
2019-21
CONTEXT:
Peripatetic programme will begin this year along with further opportunities for trust wide collaboration in music sport and other areas of the
curriculum. OAA programme continues to be developed further and include the new climbing wall and Ulley provision. The ‘Way’ is in each school but
needs embedding further. Curriculum for PSHE continues to be developed to reflect context of school and local issues

PRIORITY

KEY ACTIONS

TIMESCALES

3.1 The
curriculum
extends beyond
the academic,
vocational or
technical and
provides for
pupils’ broader
development.
The school’s
work to
enhance pupils’
spiritual,
moral, social
and cultural
development
is of a high
quality.

Lead the development of primary PE curriculum design and provision,
continuing to develop a trust SLA which provides a balanced
programme of physical education and physical activity. Lead the
continued development and implementation of PE assessment within
primary. SLA now includes extension of outdoor adventurous activity
and dedicated climbing sessions for Upper KS2 pupils in all primary
schools.

Ongoing

Whole year calendar of sports events and festivals put in place and
shared with heads. Use of Cranworth as Physical Education base.
Continued development of links with South Yorkshire Sport and FA.
Development of Girls football in region as part of FA grant.

August 2019

Lead the development of primary music curriculum design and
provision, developing a trust SLA which will provide a flexible template
for high-quality music provision. Through WPT Music, every child should
be able to experience enjoyment and success from the earliest stages of
musical learning.

Ongoing
Reviewed termly

3.3 The school
provides a
wide range of
opportunities
to nurture,
develop and
stretch pupils’
talents and
interests. Pupils

A fully qualified specialist music teacher will deliver music teaching
one day a week in each primary school. Class teachers and specialist
instrumental teachers are working together to offer well-planned
progressive experiences with high expectations. Skills-based
instrumental workshops form a key part of this provision.
Pupils attend variety of musical and theatre experiences both as a
participant and as an audience to widen their cultural capital such as
Young Voices and secondary theatre experiences
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January 2020

SUCCESS CRITERIA
Curriculum quality remains high, meets the needs
of the pupils within school and ensures that all
groups make the progress that they are capable of
All schools consistently promote the personal
development of pupils and ensures pupils have a
wide range of opportunities to develop their skills
and talents.
There is a strong take up of opportunities provided
by the Trust. The trust provides the opportunities
in a coherently planned way.

PRIORITY
appreciate these
and make good
use of them.

KEY ACTIONS
Develop a programme of individual peripatetic music lessons for an
increased range of instruments. Development of trust wide concerts and
initiatives such as ‘Battle of the Bands’. Participating schools to take part in
whole trust festivals and shows throughout the year and will allow schools
to experience live music of a variety of different styles/ genres/cultures.

TIMESCALES

SUCCESS CRITERIA

August 2019
Reviewed termly

SSR meetings and T&L reviews to be carried out each term to provide a
whole school snapshot. Use of NLE to QA WPT judgements.
Evidence gathered through SSR or T&L reviews to be shared with school
leadership and IEP’s to ensure that curriculum quality remains high, meets
the needs of the pupils within school and ensures that all groups make the
progress that they are capable of
3.2 The
curriculum and
the school’s
effective wider
work support
pupils to be
confident,
resilient and
independent,
and to develop
strength of
character.

Development of Collaborative learning approach in SFA schools. Evaluation
of SFA and Non SFA schools review to identify key areas of best practice
levels of expertise across the whole trust and wider partners to seek out
opportunities to develop current practice and strengthen leadership at all
levels

October review

Report presented to directors
Targeted action plan for common areas of need

Week beg wk 9 AT

Development of the ‘Way’ in all schools to promote pupils to be confident,
resilient and independent and prepare them for life in modern Britain.

Ongoing

Further develop the schools spiral curriculum for PHSE to ensure that each
school adapts and responds to their local context and the needs of the
current cohort.
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All schools consistently promote the
personal development of pupils. The
school provides pupils with meaningful
opportunities to understand how to be
responsible, resilient confident citizens.

BEHAVIOUR AND ATTITUDES
2019-21
CONTEXT:
The annual award event are in place for primary and secondary. Primary phase will extend the number of awards, the number of children who receive
an award and/or have the opportunity to perform in someway. Secure Trust wide tracking systems showed that attendance strengthened during
the year as a number of schools had a positive impact on attendance and Persistent Absence. Early warning systems were effective as well as the
graduated response to poor attendance. Likewise, the reduction in FT-Es was effective too, with no exclusions during the Summer term 2019. Schools,
working in partnership, explored alternative ways of supporting students demonstrating challenging behaviour. This year the Trust will look to integrate
the work of the Mental Health Practitioners (Trailblazer Project) into schools, as well as the opening of the additional SEMH additional resource.

PRIORITY
4.1 The school has high
expectations for pupils’
behaviour and conduct.
Low-level disruption is
not tolerated and pupils’
behaviour does not disrupt
lessons or the day-to-day life
of the school.

KEY ACTIONS
Bespoke CPD to develop learning environment, AfL, skilled questioning
and deployment of other adults to ensure that pupils’ understanding
is enhanced/clarified to ensure that there are positive behaviours for
learning in place.

TIMESCALES
Calendared
training/CPD
events

Specific input at NQT/ITT/SGOP CPD regarding questioning, learning
environment and pupil behaviour. Use of WPT teachers/ practitioners
(Good+) to provide real life context.
In school support/ observing colleagues or visiting another setting can
all be commissioned.

4.2 Pupils’ attitudes to their
education are positive.
They are committed to their
learning, know how to study
effectively and do so, are
resilient to setbacks and take
pride in their achievements.
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Plan and organise the annual WPT ’awards and rewards’ celebration.
Discuss with HTs. ways to improve the event; changes in specific awards,
shorten HT presentations, write to Y6 children in advance, music
performances, an art exhibition etc …

14th July 2020
(AJ)

Book Magna. Organise transport. Confirm awards. ‘Eurovison style’
school video. Write to Y6 children (termly).

Ongoing.

All schools will be assessed across areas of conduct and behaviour
both ‘in & around’ school. Learning reviews with lesson drop-ins will be
sampled as part of the PAB undertaking annual ‘Monitoring & evaluation’
reviews eg; conduct around school, conduct in lessons, children’s
behaviour towards each other.

Annually

SUCCESS CRITERIA
Work scrutiny, SSR activity and
Lesson observations reflect positive
climate for learning, very low (if
any) incidence of pupils’ behaviours
disrupting learning, positive
participation by all groups in learning
activities. Wide range of learning
activities utilised and staff skilfully
using questioning and AfL to engage,
probe and deepen understanding. DH

Successful awards event.

All schools will demonstrate a calm,
well-ordered environment in which
to learn, as indicated as an 8 on the
Trust scorecard.
The children’s behaviour in lessons,
on the whole, is active and engaged.

PRIORITY
4.3 Pupils have
high attendance,
come to school
on time and are
punctual to lessons.
When this is not
the case, the school
takes appropriate,
swift and effective
action.

KEY ACTIONS
Continue half termly monitoring of attendance and PA with national
comparisons - Trust leaders and schools early warning system for
individuals and groups.

TIMESCALES

SUCCESS CRITERIA

Half-termly

To secure excellent attendance and
punctuality (at least in line with or better
than national KPIs) from all children across
the WP Trust Primary schools. So, by the
end of the academic year all schools will be
above the whole school national average
(95.8%) and Persistent Absence will be
below national average (8.7%).

Half termly
monitoring

All schools will demonstrate high standards
of behaviour exhibited through a calm,
well-ordered, self-disciplined environment
in which to learn.

Trust leaders continue to support schools with fine-tuning their ‘graduated
response’ (policy and procedures) in response to low/poor attendance.
Continue Trust leaders involvement in Trust attendance panels (between
85% to 90% attendance), alongside leaders & governors.
Continue to raise the profile of good and better attendance in schools
eg; via social media posts, in-school displays, weekly updates on school
websites, assemblies, personalised/targeted rewards for improved
attendance, individual or class based incentives, 100% attendance awards,
competitions …
Roundtable discussions with HTs based on attendance, punctuality and
exclusions data will inform robust school self- evaluation and half-termly
discussions with school based attendance leads by EIP.
Rollout of CPOMS across the trust to support safeguarding, behaviour and
attendance
Continue to work with outside agencies to improve attendance.

4.4 Fixed-term
and internal
exclusions are used
appropriately. The
school reintegrates
excluded pupils
on their return
and manages
their behaviour
effectively.
Permanent
exclusions are used
appropriately as a
last resort.

Continue with half termly monitoring and recording of fixed-term
exclusions, with national comparisons.
Working in partnership with HTs to develop bespoke provision for individual
children at risk of fixed and/or permanent exclusions.
Alternative pathways, nurture placement, managed moves and continue to
develop a consistent Primary approach to accessing other Trust schools on
a temporary basis.
Access to new SEMH provision (if appropriate) at Thrybergh Primary School
and roll out to secondary September 2021.
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Jan 2020 – Y3/
Y4.

Fixed term exclusions rates are below
1.1% of the overall school population and
excluded children number less than 0.52%
of children registered on role

EARLY YEARS FOUNDATION
STAGE 2019-21
CONTEXT:
As a Trust we understand that getting the Early Years curriculum right for our youngest children is the single most important factor in ensuring the best
possible start to school life. The trust recognise in order to do this we need to develop learning environments through developing outdoor provision,
providing high quality learning environments that give pupils the opportunity to embed and develop skills and move their own learning forward. This
year the Trust will develop early reading by promoting a ‘love for reading’ and ensuring the delivery of high-quality phonic teaching.

PRIORITY

KEY ACTIONS

TIMESCALES

SUCCESS CRITERIA

Leaders
have a
clear and
ambitious
vision for
providing
high-quality
education in
Early Years
through
robust
monitoring.

Development of leaders through CPD, working within the Trust,
engaging with schools outside the Trust and L.A.

Autumn term

Using specialist leaders within and external to monitor the equity of
provision.

Ongoing

Impact noted in schools moving to next level
of performance and being placed in top 20% of
all schools nationally/top 10% of similar schools
nationally.

Engaging with evidence based research to inform practise.
Develop further collaboration across the Trust through internal CPD,
networking and moderation events.

Termly

EYFS leaders will have an accurate strategic view of
progress, performance and next steps.

To improve
Early
Reading
outcomes
so they are
at least in
line with
National.

Expand the range of reading materials to match the children’s phonics
ability.

Improved subject knowledge of Leaders and all staff.
Improved collaboration across the Trust.
Improved capacity of system leadership.
Ongoing

Reading outcomes are at least in line with National
77%.

Parent workshops and engagement events.
Bespoke support
Ensure there are reading opportunities within all areas of the provision
(including environmental print) with key emphasis on reading for
meaning. Best practice visits both within and beyond the trust
Timetabled opportunities to share stories with the day.
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Develop a love for reading and books.

Autumn /
Spring term

Improved reading provision that meets pupil’s ability
and needs.
Ensure that pupils are year 1 ready.

September

PRIORITY
Develop the
outdoor provision
to ensure high
quality learning
environments
across the Trust.

KEY ACTIONS
Allocated budget to develop outdoor provision across the
Trust.

TIMESCALES
September

Audit outdoor provision and identified where provision
needs developing across the Trust

Develop Gross motor and fine motor skills, which will
impact on early mark making skills and other areas of the
curriculum.
Develop playing and learning outside to help children to
understand, respect and connect to nature.

Heads and EYFS practitioners to consult to develop outdoor
provision plans.
Rolling programme of implementation based on identified
need.

SUCCESS CRITERIA

October
Completed for
Summer 2020

The outdoor environment offers the space needed for
those children who learn best through active movement.
Improved cognitive and social/emotional development.
(There is considerable evidence that time spent outdoors
improves wellbeing)
Unstructured outdoor play will help children to learn to
take turns, share and develop other positive behavioural
skills.

Ensure that
the learning
environment offers
the opportunity for
students to embed
key skills.

Learning environment audits to identify areas for
development.

Ongoing

Early Years Practitioners to organise visits to Outstanding/
Good schools within and external to Trust.

Pupils have a broad and balanced curriculum offer.
Improved confidence, resilience and curiosity.
(Characteristics of Effective Learning)

Use data to inform the provision in the learning environment.
Informal Teaching & learning reviews to identify nest steps.
Provision enhancement planning linked to direct adult
teaching.

Provision meets the needs of all the pupils, offering
challenge to more able pupils and opportunity to
consolidate learning.

Ongoing

Better opportunities for students to develop their own
interests.
Improved GLD at least in line with National.
Improved number of pupils achieving exceeding.
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